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EACH SCHOL AR: A VOICE. A DREAM. A BRIGHT FUTURE.

Our Strategic Plan Goals
In Federal Way Public Schools,
we recognize the critical and essential role
that our teachers play in delivering high
quality instruction. With this recognition,
comes the commitment to support our teachers in this
endeavor. This curriculum management plan outlines our
structures and systems for ensuring we have a guaranteed and
viable curriculum in which we take the guesswork, variability,
and randomness out of the equation when providing high
quality teaching and learning in every classroom.
We believe that every scholar can and will learn at high levels,
and this plan is our commitment in the Teaching for Learning
department to deliver on this promise!

Dr. Tammy Campbell
Superintendent

THE EARLY YEARS:
BUILDING THE
FOUNDATION
Every student scholar will enter
kindergarten ready to learn with the
social-emotional skills that will propel
each scholar to meet or exceed grade level
standards in English Language Arts (ELA)
and Mathematics by the end of 3rd grade.

WHOLE CHILD:
THRIVING,
CONFIDENT,
RESPONSIBLE
INDIVIDUALS
Every student scholar will be empowered
and prepared to develop personal
responsibility in order to be positive,
productive members of society.

ACTIVE LEARNERS:
ENGAGED,
EMPOWERED
CRITICAL
THINKERS
Every student scholar will be empowered
with ownership of their education and be
fully engaged in becoming critical
and creative thinkers.

CONTENT-AREA COMPETENCE:
MASTERY OF
ALL SUBJECTS
Every student scholar
will receive equitable opportunity
for success, and will meet or exceed
standards of performance in all subjects
by the end of each grade.

PERSISTENCE TO GRADUATION:
HIGH SCHOOL
GRADUATION
THROUGH
SUCCESSFUL
TRANSITIONS
Every student scholar will successfully
navigate the critical transitions in their
schooling, and will graduate from high
school ready for college, career, and
post-secondary experiences.
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How to Use
This Guide
Introduction
Federal Way Public Schools has
been a regional leader in the
implementation of Standards-Based
Grading and Reporting. During the
16–17 school year, the district went
through a Strategic Planning process
involving over 2000 stakeholders.
The Superintendent also met with
hundreds of parents and scholars
during her 100-Day entry plan.
Throughout both of these processes,
a consistent theme was the need to
improve how grades and academic
progress are communicated to
families and scholars. Parents, in

Central Office (TFL and Office of Equity) Staff Role:
In support of the district’s Theory of Action (TOA), central office staff will support
the handbook contents by collaborating with principals and teachers to coordinate
professional development and ongoing support for the handbook contents.
Central office staff will continually partner with principals, teachers, scholars and
families to support meaningful and accurate communication of grades—aligned
to research and best practices in the field.

Administrator Role:
Utilize the handbook to support teachers and staff with the implementation
of Standards-Based Grading and Reporting (SBGR). Provide professional
development to support alignment to the Principles of Grading with classroom
assessment, grading and reporting practices. When all administrators support
the FWPS Principles of Grading, it will support a systems approach to StandardsBased Grading and Reporting practices.

Teacher Role:

system to interpret and understand

Utilize the handbook to guide best practices, based upon research and experts
in the field related to a Standards-Based Grading and Reporting System. The
handbook outlines our guiding principles related to grading and reporting,
provides an overview of the report card along with supporting guidelines for
specific issues and practices in SBGR. Ultimately, this guide is created to support
teachers with accurate and meaningful communication of grades across the
system. Teacher voice was utilized in the creation of this handbook and will
continually be used as we refine our SBGR system.

standards-based grading and

Scholar and Family Role:

particular, expressed frustration
in not being able to access real
time information related to scholar
grades. Additionally, families
indicated a lack of clear information
around our grading and reporting

reporting.
As a result of this feedback and
input, the district convened a
Standards-Based Grading and
Reporting Committee comprised of
approximately 60 teachers, parents,

Utilize the Scholar and Family Handbook, ParentVue, and StudentVue, to access
accurate and meaningful communication related to learning progress and grades.
Because family and scholars are critical partners for the development of tools
and resources related to standards-based grading and reporting, this handbook is
designed to support principal and teacher with system-wide guidelines for SBGR
and support two-way communication around scholar progress.

principals, and central office staff.
The purpose of the committee was
as follows:
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PURPOSE and RATIONALE
Purpose of Report Card
and Rationale for
Standards-Based
Grading & Reporting

The purpose of the
report card is to
communicate, at a
certain point in time,
scholar progress of:
1. Achievement of academic
standards
2. Behaviors that promote
learning (non-academics
such as: social-emotional
development and work
habits)

Rationale for Standards-Based
Grading and Reporting
Research indicates standards-based
grading and reporting allow us to more
accurately and consistently report
scholar achievement to scholars and
families as it relates to academic
standards and behaviors that promote
learning.
Grades must be a clear measure of
scholar achievement to communicate
accurately to scholars and families
specific information about academic
achievement. To ensure this, behaviors
that promote learning, such as social
development and work habits, are
reported separately.
Grades are the ultimate form of
feedback to scholars about their
progress and achievement. This
feedback allows scholars to develop
efficacy as lifelong learners. In order
for this to happen, grades must be
clear, accurate, and meaningful.
Meaningful grades allow for twoway communication between the
teacher, scholar, and family around
achievement and progress towards
mastery over time, emphasizing
scholar voice, advocacy, and selfassessment in their learning journey,
including at Scholar-Led Conferences.

O’Connor, K., & O’Connor, K. (2009). How to
grade for learning, K–12. Thousand Oaks, CA:
Corwin.
Guskey, T. R., & Bailey, J. M. (2010). Developing
standards-based report cards. Thousand Oaks,
CA: Corwin.

S B G R S T A F F H A N D B O O K | F E D E R A L W AY P U B L I C S C H O O L S

5

While grading, what happens
if an algorithm is occasionally
inaccurate?
In standards-based grading and
reporting, the most important thing
to remember is the need for teachers
to be able to defend a scholar’s
grade with evidence. When gradebook
algorithms based on evidence do
not accurately reflect an individual
scholar’s achievement, teachers
must use professional judgement
to adjust a grade. Therefore, a
scholar’s performance assessments
coupled with a teacher’s professional
judgement, establish the basis
of standards-based grading and
reporting.
“Teachers at every level must be able
to defend the grades they assign and
must have evidence to support their
decisions. To serve as meaningful
communication, grades must be
fair, accurate, and reliable. They are
more likely to be so when thoughtful
professionals concur on the purpose of
grades, look at the evidence they have
and then decide the grade that best
summarizes that evidence.” (Guskey/
Jung, 2016, p. 54)

Thomas Gusky, LeeAnn Jung, “Grading: Why you
should trust your own judgment”; Educational
Leadership, April 2016

PRINCIPLES of GRADING
Based on best practice and discussion with families, scholars and staff, FWPS has adopted

Six Principles of Grading

Principle 1

Grades and reports will be based on clearly specified
learning goals and performance standards.

Principle 2

Evidence used in grading will be valid.

Principle 3

Grading will be based on established criteria.

Principle 4

Not all performances should be included in grades.

Principle 5

Grade a standard based on most recent work.

Principle 6

Report achievement and other factors separately.

Principle 1
Clearly specified
learning goals
and performance
standards

Principle 6

Principle 2

Report achievement
and other factors
separately

Evidence will
be valid

Six
Principles
of Grading
Principle 5

Principle 3

Grade a standard
on most recent
work

Grading will be based
on established criteria

Principle 4
Not all performances
should be included
in grades

S B G R S T A F F H A N D B O O K | F E D E R A L W AY P U B L I C S C H O O L S

6

PRINCIPLES of GRADING
Principle 1
Grades and reports will be
based on clearly specified
learning goals and performance
standards.
Identify goals for a period
of time
Give examples of proficiency
Use common assessments
Create rubrics for grading

E L E M E N TA R Y E X A M P L E
FWPS 2nd Grade Units of Study Narrative
Writing DOK3
Unit 3 “Lessons for the Masters”
Narrative Writing: On-Demand Performance
Assessment Prompt
Priority Standards Assessed: 2.W.3—
Write narratives in which they recount a
well-elaborated event or short sequence of
events. Include details to describe actions,
thoughts, and feelings, use temporal words
to signal event order, and provide a sense
of closure.

S TA N DA R D
2.W.3 Write narratives in which they recount
a well-elaborated or short sequence of
events, including details to describe actions,
thoughts, and feelings, use temporal words
to signal event order, and provide a sense
of closure.

Exceeding: 4

Meeting: 3

Wrote a narrative
in which they
recounted a wellelaborated event or
short sequence of
events including 4
or more descriptive
details.


Wrote a narrative
about an event or
short sequence
of events with 3
details.

FWPS 6th Grade Expeditionary Learning
Module 1, Unit 3 End of Unit Assessment
Narrative Writing DOK3
Unit 3 “My Hero’s Journey Narrative”
Priority Standards Assessed: 6.W.3—
Write narratives to develop real or imagined
experiences or events using effective
technique, relevant descriptive details, and
well-structured event sequences.

6.W.3 Write narratives to develop real or
imagined experiences or events using
effective technique, relevant descriptive
details, and well-structured event
sequences.

Approaching: 2

Exceeding: 4
Organization
insightfully
follows an event
sequence that
unfolds naturally
and logically
with a variety of
transitions to show
time and place.
 Insightfully
uses precise
words, relevant
descriptive details,
and sensory
language to convey
experiences.

Organization
clearly follows an
event sequence
that unfolds
naturally and
logically with
a variety of
transitions to show
time and place.
 Uses precise
words, relevant
descriptive details,
and sensory
language to convey
experiences.
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Did not write
a narrative
about an
event or short
sequence of
events.





DOK3
Scholar Success Criteria:
FF Engage the reader by establishing a
context, narrator, and/or characters.
FF Organize an event sequence that includes
transitions to show time and place.
FF Use details, precise words, and
sensory language to help your readers
picture your story.
FF Include a clear conclusion for your story.

Meeting: 3



Beginning: 1

Wrote a narrative
about an event or
short sequence of
events with 1 detail.



SECONDARY E X AMPLE

S TA N DA R D

DOK3
Scholar Success Criteria:
FF Write a beginning for your story.
FF Explain what happened in order.
FF Use details to help your readers
picture your story.
FF Make an ending for your story.

Approaching: 2
Organization
somewhat follows
an event sequence
but may be
confusing or lack
details.
 Uses some
relevant descriptive
details, and
sensory language.


Beginning: 1
Organization is
unclear or does
not make sense.
 Does not
use descriptive
details or
sensory
language.


PRINCIPLES of GRADING
Principle 2

EXAMPLE

Evidence used in grading
will be valid.

USED IN GRADING

✔

At the standard level, validity
references desired results when
it measures what we intend it to
measure, not extraneous factors.

✔

Demonstrative skill based
on a defined and taught
academic standard (IEP
goals)
Performance and productbased assessments

SHOULD NOT BE USED IN GRADING










Attendance
Homework as practice or new learning
Penmanship
Effort
Non-academic benchmark
Extra credit
Limited technology
Practice tasks

Principle 3
Grading will be based on
established criteria.
S TA N DA R D
A.CED
Create equations
that describes
numbers or
relationship

Exceeding: 4

Meeting: 3

Scholar provides
a correct equation
that demonstrates
understanding of what
is required to solve the
problem.

Principle 4
Not all performances should
be included in grades.
Formative (Practice) Assessments
provide information about what the
scholar understands, and prepares
him/her for summative assessments
much like an athletic team practices
before a final game. This promotes
two-way communication between
teacher and scholar to develop
ownership and promote growth through
continual learning. It is rarely factored
into a final grade. It is typically used
for practice and not usually included
in grades. However, there are
circumstances when formative may
turn into summative and included in
grades. See the FAQ for more details.

Scholar provides a correct
answer but then simplifies
it into an incorrect
equation.
Or
Scholar has a minor error
in the equation given but
demonstrates substantial
understanding of what
is required to solve the
problem.

Approaching: 2

Beginning: 1

Scholar sets up an
incorrect equation that
demonstrates limited
understanding of what
is required to solve the
problem.

Scholars provides
no equation or
gives an equation
that does not
demonstrate
understanding of
what is required to
solve the problem.

E X A M P L E S O F F O RM AT I V E (practice) A N D S U M M AT I V E (the game) A S S E S S M E N T S
T Y P I C A L LY N O T I N C L U D E D

INCLUDED

F O R M AT I V E ( P R AC T I C E )

S U M M AT I V E ( T H E G A M E )

 Practice tests/tasks

✔ Quizzes

 Exit tickets

✔ Tests

 Homework as practice

✔ Mid Unit Assessments

 Diagnostic Assessments

✔ District End and Mid Unit Assessments

 Pre-Assessments

✔ Performance Tasks

 Checklists

✔ Projects

 Observations

✔ Lab Reports

 Ancedotal

✔ Formative converted to summative

 In the moment checks and
adjustments
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if the formative matches the rigor of the
standard and scholar shows mastery

PRINCIPLES of GRADING
Principle 5
Grade a standard based
on most recent work.

SCHOLAR 1

Traditional Grading

Standards-Based Grading

Performance #1

2

2

Performance #2

2

2

Performance #3

4

4

Performance #4

4

4

Performance #5

SCORE

To be
implemented
in 2020–21

3

3

3.0

4.0

(based on average)

(based on most recent*)

SCHOLAR 2

Traditional Grading

Standards-Based Grading

D
E
T
N
E
M
E
L
IMP
1
2
0
2
–
0
2
0
2
IN
Performance #1

4

4

Performance #2

4

4

Performance #3

3

3

Performance #4

2

2

2

2

Performance #5

3.0

SCORE

(based on average)

EXAMPLE
TRADITIONAL GRADING

In traditional grading,
two scholars earn
the same score even
though their final level of
mastery is different.

*In the gradebook, final scores will default to the
mode of the most recent three performances.
When no mode exists, the median of the three
most recent performances is used.

Principle 6
Report achievement and other
factors separately.
Behaviors that promote learning should
be reported separately from learning
based on academic standards, so that
grades accurately reflect skills, habits
and achievement.
2019–2020: 6–12 teachers may
report behaviors that promote learning
through comments, however, behavior
is not calculated into academic
grades; K-5 teachers continue previous
practice.

2.0

(based on most recent*)

EXAMPLE
STANDARDS-BASED
GRADING

In standards-based
grading, the final score
reflects a scholar’s final
level of mastery.

EXAMPLE

Academic

Behaviors that Promote Learning

•
•
•
•
•
•
•
•

Development of skills and habits that support
achievement:
• Work completion
• Cooperation
• Participation
• Effort

Math
ELA
Science
Social Studies
PE
Music
World Languages
Career Technical Education
Courses

2020–2021: K–12 teachers report
behaviors that promote learning
through a separate score on the report
card.

S B G R S T A F F H A N D B O O K | F E D E R A L W AY P U B L I C S C H O O L S

9

CRITERIA for GRADING ASSIGNMENTS

Rationale/Purpose
for Clear Descriptors
Academic performance standards
are about achievement at a point in
time, not about growth or progress.
Academic performance levels
are limited in number and clearly
described. Descriptors explain
achievement levels in an honest,
meaningful and useful way. Levels of
achievement are described in terms
of the characteristics of academic
achievement required by scholars to be
proficient at grade level.

Grading
Assessments test scholar knowledge
of specific priority standards. Each
priority standard on an assessment is
scored independently using the rubric.
All of the scores for a priority standard
are calculated to become the mark for
that standard.

ASSIGNMENT RUBRIC
4

Exceeding

Meets all key indicators* for proficient work and most key
indicators for exceptional work.

3

Meeting

Meets most key indicators for proficient work related to a
standard. Independently demonstrates grade level knowledge
and skills for this point in the school year.

2

Approaching

1

Beginning

With occasional help, meets some key indicators for proficient
work related to a standard. Demonstrates some grade level
knowledge and skills for this point in the school year.
With frequent help, meets few key indicators for proficient
work related to a standard. Demonstrates little grade-level
knowledge and skills for this point in the school year.

Insufficient Evidence or IE may be added as a comment if there is no score and/or
work was not completed.

*Key Indicators: Specific expectations for scholars that define what they know
and are able to do at a particular level. They are identified in rubrics and through
unpacking standards.

Guskey, T. R., & Bailey, J. M. (2001). Developing
grading and reporting systems for student
learning. Thousand Oaks, CA: Corwin Press.
O’Connor, K. (2011). A repair kit for grading:
15 fixes for broken grades. Boston: Pearson.
Marzano, R. (2006). Classroom Assessment and
Grading that Work. Alexandria: ASCD
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FORMATIVE and SUMMATIVE ASSESSMENT
Role of Formative
and Summative
Assessment
Formative Assessments:
Formative assessment is a range
of formal and informal assessment
procedures conducted during learning
activities to improve scholar mastery
of performance standards.

This section refers to Principle 4; see page 8.

A Sample Unit Assessment Plan (adapted from O’Connor, page 132)
Purpose

Assessment Task

Assessor

Formative

Map draft 1
Map near final
Opinion essay plan/draft
Quiz (Formative Assessment)
Checklist
Observation

Teacher, Scholar and/or Peer
Teacher, Scholar and/or Peer
Teacher, Scholar and/or Peer
Teacher and Scholar
Teacher and Scholar
Teacher

Summative

Map
Short Opinion Essay
Benchmark Assessment
Unit Test
District Mid Unit Assessments
District End of Unit Assessments

Teacher
Teacher
Teacher
Teacher
Teacher
Teacher

Summative Assessments:
Summative assessments evaluate
scholar learning at the end of an
instructional unit by comparing it
against an identified performance
standard or benchmark.

4 Only Summative Assessments are

4 Scholars should be provided

used in the determination of grades.

• District End of Unit Assessments

multiple opportunities through
classwork and through formative
assessments before completing the
summative assessments that count
toward a grade.

• Benchmark Assessments

4 Formative and Summative

• Performance Assessments

assessments should be clearly marked
in the gradebook, with only summative
assessments included toward the
scholar’s grade.

4 Types of Summative Assessments
include:

4 Formative can be converted to
summative if the formative matches
the rigor of the standard and scholar
shows mastery.
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FORMATIVE and SUMMATIVE ASSESSMENT
Practice vs The Game
Formative vs Summative

Like sports,
standards-based instruction is about learning
and mastering a skill—meaning:
1. Introduction of standards with opportunities to practice and gain mastery;
2. New learning happens with formative assessments and adjustments made;
3. Assessment of standards (the game);
4. Scholars with mastery move on, those who are not successful are given
more opportunities for practice, then a retake;
5. Repeat the cyle.

Introduction of standard

Opportunities for practice

(skills, knowledge, and
dispositions)

Scholar did
not demonstrate
mastery

Scholar
with mastery
moves on
Opportunity to practice
and gain mastery

Feedback provided
and score goes in
the gradebook

Feedback provided
and score goes in
the gradebook

For example: in-class activities,
observation, homework,
formative assessments — quiz

New learning happens
Scholar is provided feedback
to clarify misunderstandings
(cycle continues until
summative assessment)

Summative assessment
of standards (the game)
Scholar is formally assessed on
standard(s) using Mid and End Unit
Assessments—no more than 2–3
standards assessed at a time
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12

1. Scholar initiates
reassessment process
2. Scholar completes
requirements established
by teacher (additional
teacher instruction,
continued practice,
individual or group tutoring
sessions, additional
reading/practice problems)

Reassessment
opportunity
Up to two
reassessment attempts

1. What are formative assessments?
Formative = inform
• Teachers use formative assessment to gather evidence of scholar learning that is intended to
inform and adjust instruction and to provide feedback to scholars.
• Formative assessments may occur multiple times during a class period and/or throughout a unit
of instruction.
• Some formative assessments may include teacher notes, observations, checklists, exit tickets,
scanning scholar work, etc.

2. What is the difference between formative assessments and common formative assessments?
• Formative assessments are used by an individual teacher. Formative assessments are intended
to inform instruction in the moment or for the following day.
• Data from both formative and common formative assessments can be used to provide feedback
to scholars.
• Common formative assessments are designed and used by an entire PLC team to answer
Question 2 of the DuFour Model, “How will we know each scholar has learned it?”
• Common formative assessments are used by PLC teams to examine their practice and determine
which instructional strategies yield the highest levels of scholar learning to answer Questions
3 and 4 of the DuFour Model, “How will we respond when they don’t learn?” and, “How will we
respond if they already know it?”
• Common formative assessments are given periodically throughout a unit of study.

3. What are summative assessments?
Summative = summarize
• Summative assessments may occur at both the middle and the end of a unit of study.
• Some summative assessments may include unit tests, District Mid and End Unit Assessments,
benchmark assessments, final essays, etc.
• Teachers use summative assessments at the end of instruction to summarize and evaluate
scholar mastery of standards.
• Summative assessments are used to determine grades.

4. Should teachers enter formative assessments into the gradebook?
• Formative assessments are not part of the determination of grades. However, teachers may want
to include formative assessments in the gradebook to see growth over time and communicate
progress to scholars and families.
• Formative assessments entered into the gradebook should be marked ‘Not for Grading’.
• Families can see the formative assessments through Parent VUE when teachers click on “Show
Assignment in Portal.”
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F R E Q U E N T LY A S K E D Q U ES T I O N S

FORMATIVE and SUMMATIVE ASSESSMENT FAQ

F R E Q U E N T LY A S K E D Q U ES T I O N S

F O R M A T I V E PaUnRd P SO US M
E M& A RT IAVT EI OANSAS LE ES S M E N T F A Q

5. Can teachers change formative assessments into summative assessments?
• Yes, when a teacher or PLC determines that a formative assessment counts toward a grade as a
summative assessment because it demonstrates mastery.
• When changing a formative assessment to a summative assessment, make sure the formative
assessment maintains the rigor of the summative assessment.

6. How many grades should teachers enter into the gradebook for each standard?
• A minimum of 2-3 summative scores should be recorded for each standard.
• Multiple pieces of evidence ensure accuracy of scholar learning.

7. What should teachers do if they don’t have enough evidence (2-3 summative scores) for a
standard?
• If a scholar has demonstrated mastery on one assessment, teachers do not need to create and/
or give additional summative assessments to meet 2-3 pieces of evidence.
• Teachers can review scholar formative assessments, decide which ones demonstrate mastery,
and adjust the assessments in the gradebook to “for grading”.
• In addition to summative assessments, teachers can check for mastery through small group
work, 1:1 conferring, and/or anecdotal evidence.

8. Who determines which formative assessments to use?
• Classroom teachers determine formative assessments to use in their daily lessons.
• PLC Teams determine and/or develop common formative assessment based on scholar data.
• Courses and content areas with an adopted curriculum are provided with exit tickets and
other forms of formative assessment for use within a lesson. Teachers may supplement these
formative assessments.

9. Who determines which summative assessments to use?
• Courses with adopted curriculum have summative assessments that teachers are expected to
use.
• Teachers may add summative assessments to check for mastery.
• PLC Teams can develop additional summative assessments beyond the District Mid and End of
Unit Assessments and/or choose to use quizzes provided in the curriculum guides as additional
summative assessments.
• Teachers may convert formative assessments to summative as determined by scholar need and if
rigor of formative matches that of the standard.
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10. When a summative assessment includes multiple standards, why are only 1 or 2 standards dropped
into the gradebook? What should teachers do with the remaining standards?
• District assessments have multiple standards because the standards are interconnected and in
many cases you cannot teach one without the other. However, only priority standards are dropped
into the gradebook for grading purposes.
• Priority standards were chosen based on their endurance, leverage, and readiness for the next
grade level.
• Teachers focus on priority standards for grading. When non-priority standards are included in a
course, they are only to inform instruction and not for grading.

11. How do I know who should receive accommodations?
• Any scholar needing additional support to access or demonstrate grade level content may receive
an accommodation.
»

Accommodations include scaffolding, which is a process teachers use to add supports for
scholars that enhance learning and aid in the mastery of tasks.

»

Some examples of scaffolding are extra time, testing in a quiet environment, using a word-toword glossary, chunking text, minimizing the number of similar math problems, using sentence
frames, using graphic organizers, etc.

• Accommodations can be used for any scholar and are essential for scholars who are learning
English as a new language, have a disability, and/or HCP designation.
• Accommodations can be used for formative and summative assessments.
• *See Accommodations & Modifications FAQ for more information.

12. Can I modify assessments for scholars that have an IEP, 504, or ELL designation?
• Assessments can only be modified for scholars who have an IEP and it is stated in the IEP. If you
are providing modifications, please review the scholar’s IEP.
»

Modifications can apply to formative and summative assessments.

• *See Accommodations & Modifications FAQ for more information.

13. How do I grade scholars that have modifications?
• Prior to assessment, determine what type of change to the learning target or rigor is appropriate:
mastery level, cognitive level, or different grade level standard. Then, grade the scholar based on
the modified expectations. In the report card, indicate that grades were based upon modified
standards (check the modified box). Due to Family Educational Rights and Privacy Act (FERPA), do
not state on the report card that the change was made due to an IEP.
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F R E Q U E N T LY A S K E D Q U ES T I O N S

FORMATIVE and SUMMATIVE ASSESSMENT FAQ

HOMEWORK
Homework for Practice,
Preparation and
Integration
Homework plays an important role
in the development of certain skills
related to self-direction. When done
right, homework can strengthen and
support the relationships between
teacher and scholar. It can also
provide opportunities to differentiate
learner needs and “to instill a sense of
competence in the mind of the learner”
(Vatterot, 2009). Homework needs
to be thoughtfully planned out and
implemented with attention to
• Quality Homework Tasks
• Differentiation

The purpose of homework is to support
classroom learning through practice,
pre-learning, processing, and/or
checking for understanding. Homework
should never be used to introduce
learning for the first time. Ideally,
homework should empower scholars
to assume ownership of their learning
through relevant, differentiated,
purposefully designed tasks. While
homework may serve as the basis for
providing instructional feedback to
scholars, it should not be calculated
into a scholar’s grade.

• Checking and feedback, not grading

Types of Homework

• Using completion strategies

Homework—although a useful tool for learning—should not have an impact on
a scholar’s academic grade within a Standards-Based Grading and Reporting
System.

• Establish support program for
homework
Vatterot notes in Rethinking Homework, that homework is sometimes
used as a reward or punishment. In
this paradigm, grading homework
plays a big role in an effort to enforce
compliance and teaching responsibility.
However, such skills—as outlined in
the FWPS Principles of Grading and the
Purpose of the Report Card—should be
reported separately. Grading homework
also may tend to continually penalize
scholars who do not do homework and
reward the scholars who continually
complete homework—whether or not
they have learned. For these reasons,
it is important to identify the purpose
of homework and the various types of
homework that teachers might give to
scholars.

F O R P R AC T I C E
•
•
•
•
•

Relates to instructional objectives
Reviews and reinforces skills and knowledge
Practices for independence with new concepts and skills
Allows for mistakes as part of learning
Checks for strength and growth

F O R P R E PA R AT I O N
• Provides background information for upcoming lessons

F O R I N T E G R AT I O N
• Long-term continuing projects that parallel classwork; but the homework
aspect does not impact the grade
• Differentiates experiences that deepen the scholar’s understanding
• Integrates skills and applies different knowledge sets to a task
• Requires scholars to apply previous learning to complete these assignments
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1. What is homework?
• The purpose of homework is to support classroom learning through practice, pre-learning,
processing, and/or checking for understanding.
• Homework is not used to introduce learning for the first time. Ideally, homework should empower
scholars to assume ownership of their learning through relevant, differentiated, purposefully
designed tasks.
• While homework may serve as the basis for providing instructional feedback to scholars, it is
not mandatory nor calculated into a scholar’s grade. It is used for practice, preparation and
integration.

2. Why can’t homework count towards a student’s grade?
• Homework allows scholars to practice skills and deepen knowledge.
• It is a venue to provide ungraded feedback.
• By not grading homework we are avoiding the practice of penalizing scholars who may not have
the ability to complete homework for a variety of non-school related reasons. This research based
practice aligns with FWPS focus on equity.

3. How can homework be reported?
• Homework can be reported in the gradebook as non-graded to keep record.

4. Can homework be required before retakes are given?
• No. Re-teaching and practice should be provided and differentiated as needed for scholars.

5. How much homework is expected for scholars at each grade level?
• There is no specific amount of homework outlined in policy to provide for each scholar. Homework
is differentiated based on scholar learning needs and access.

6. How do we support homework, when in ELA, scholars are to read the core text as preparation for
next days lesson?
• Please provide feedback on Canvas, so curriculum guides can align with homework for
expectations at each grade band.

7.

What does homework as preparation mean?
• Provides background information for upcoming lessons

8. What does homework as integration mean?
• Long-term continuing projects that parallel classwork; but the homework aspect does not impact
the grade
• Differentiates experiences that deepen the scholar’s understanding
• Integrates skills and applies different knowledge sets to a task
• Requires scholars to apply previous learning to complete these assignments
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F R E Q U E N T LY A S K E D Q U ES T I O N S

P U R HP OO MS E W&O R AK T FI OA NQ A L E

F R E Q U E N T LY A S K E D Q U ES T I O N S

HOMEWORK FAQ

9. How do teachers differentiate homework?
• Teachers differentiate homework through constant reflection based on formative and summative
assessment and knowledge of scholar needs.
• This can be based on daily lesson plans and success criteria outcomes, exit tickets, and
accommodations and modifications for scholars based on need.

10. Should there be rewards and consequences for completing homework?
• Encouraging scholars to practice at home skills and concepts is the ideal. Proving rewards and
consequences is not an equitable strategy. The district does not support consequences that will
punish scholars for not completing homework.

11. How is the purpose of homework communicated to families?
• This is communicated through a variety of venues: Open House, class syllabus/expectations,
Family SBGR Handbook, and direct communication between the teacher and the family.
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NO ZEROS
Zeros Not Used in
Academic Grades

When scholars fail to turn in evidence
of learning, it is fair to communicate
that the scholar has “Insufficient
Evidence” (IE) for that particular
achievement standard. The purpose of
the IE comment is to promote scholar
ownership of learning and encourage
further partnership with the teacher in
pursuit of improvement. There is a lack
of evidence to suggest that assigning
zeros motivates scholars to complete
work, improve performance, or learn
more. When insufficient evidence
prevents a teacher from determining
the grade for a scholar, additional
assessment information needs to be
gathered about the scholar’s progress
toward academic standards.

EXAMPLE

S TA N DA R D S

Standard Score

1.A

3

1.B

2

Comments

1.C

Insufficient Evidence

1.D

Insufficient Evidence

1.E

2

Key Ideas
• Grades should not be given for punishment.
• Missing evidence as zeros is ineffective as communication and inaccurate
representation of scholar’s achievement.
• Zero should not be given for not taking a test, not turning in work, or turning it
in late. Further evidence should be gathered. These are reflected in other areas
of the report card.
• Incomplete comment “Insufficient Evidence” must be in place to support
scholars and make it possible for them to complete the missing work.
• A scholar must provide sufficient evidence of mastery to earn a score for a
standard. The consequence for not doing the work should be doing the work
instead of giving a zero.

O’Connor, K. (2009). How to grade for learning.
Thousand Oaks, CA: Corwin Press Wormelli book
and the O’Connor book A Repair Kit for Grading
Wormelli, R. (2006). Fair isn’t always equal:
Assessment and grading in a differentiated
classroom. Portland, ME: Stenhouse Publishers.
O’Connor, Ken (2007) A repair kit for grading:
15 Fixes for Broken Grades. Educational Testing
Service, Portland, OR.
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F R E Q U E N T LY A S K E D Q U ES T I O N S

NO ZEROS FAQ

1. If a student shows up for the first week of the semester and performs well, but fails to show up
for the rest of the semester and is not able to complete additional assignments, what does the
teacher enter into the gradebook?
• In situations where a scholar is not present due to hardship or unprecedented circumstances,
including absenteeism, a No Credit [NC] is recommended to enter into the gradebook.
• This many also be the case when a scholar has multiple scores that are IEs. The scholar
has not been present to demonstrate learning; therefore, a NC is the most accurate form of
communication.

2. What constitutes a score of Insufficient Evidence [IE]?
• Insufficient evidence is used when a scholar has little or no evidence of demonstrating mastery of
the standard.

3. Can a teacher give an IE at the assignment level?
• Standards are connected at the assignment/assessment level. If a scholar earns an “Insufficient
Evidence” IE on one or more standards connected at this level, the overall assignment/
assessment will calculate as an IE.
• This is in support of understanding that grades should not be given for punishment or missing
evidence as zeros are ineffective as communication and inaccurate representation of scholar’s
achievement.
• A zero should not be given for not taking a test, not turning in work, or turning it in late. Further
evidence should be gathered. Therefore, an “IE” must be in place to support scholars and make it
possible for them to complete the missing work.
• Remember, a scholar must provide sufficient evidence of mastery to earn a score for a standard.
The consequence for not doing the work should be doing the work, not a zero.

4. When does a teacher use a 1?
• A teacher uses a one when a scholar needs frequent help and meets few key indicators for
proficient work related to the standard. In addition, the scholar demonstrates little grade-level
knowledge and skills for this point in the school year.

5. If you see a scholar is able to meet the standard, but refuses to take the summative assessment,
what does a teacher do?
• Meet with the scholar to identify the root cause. Call/notify the parent/family to share concern
and the counselor to find possible solutions in partnership with the scholar.
• Consider accommodations if necessary to support scholar success.

6. What do I enter if a scholar refuses to complete an assessment/assignment?
• Enter an IE as a comment and leave the cell blank. Provide the scholar with an opportunity to
retake on a better day.

7.

How many IEs can students accumulate?
• There is no defined limit.
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8. How do teachers hold scholars accountable to participating in class with evidence of learning
shown through assignments/assessments?
• The CEL 5 D Instructional Framework dimension of Student Engagement shares criteria to support
teachers with creating a culture of scholar accountability.
• Building relationships with scholars every day to support them taking “Ownership of Learning”
and “Capitalizing on students’ strengths” represent key teaching moves to integrate into
classroom culture and creating buy in for scholars.

9. What are other ways to communicate refused, insufficient evidence, or not turning in work?
• Regularly inputting scores into the gradebook is the optimal venue to ensure there is equitable
access to grading information for scholars and families. It serves as a third point in the
conversation as data for the teacher when meeting with scholars and/or families.
• Teachers meet with the scholar to listen and learn to identify together possible solutions
• Teachers communicate regularly with the family via phone, email, face to face conference with the
family and scholar
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F R E Q U E N T LY A S K E D Q U ES T I O N S

NO ZEROS FAQ

RETAKES
Multiple Assessment
Opportunities and
Retakes
An important aspect of standards-based
grading includes multiple assessment
opportunities for each content standard
taught in the classroom. When scholars
do not meet standard, they need multiple
opportunities to demonstrate mastery
in order to show growth in their learning
over time. All teachers in Federal Way
Public Schools will allow some form of
retake opportunity for each reporting
standard.
Key ideas include scholar and teacher
collaboration, no more than two retakes
per assignment/assessment with explicit
reteaching support between retakes, and
only replacing with a higher score and not
averaging both attempts.
“Ultimately, appropriate sampling for
grading is about having enough of the
right type of assessment information
to make high-quality decisions about
summarizing scholar achievement” (See
How to Grade For Learning K–12 by Ken
O’Connor, page 178). O’Connor goes
on to advise that the right number of
assessments is 3 to 5. While Marzano
agrees, he also states that “The less
certain you are about a scholar’s
true score on a given topic, the more
assessments you should collect.”

GUIDELINES FOR RETAKES
Ask scholars who redo assignments to submit the original attempt with the new one
and to write a brief age-appropriate letter comparing the two.
Focus on standards that will not be assessed again.
Reserve the right to give alternative versions (no more than two retakes) of the
assessment, especially if scholars will simply memorize a correct answer pattern or
set of math answers.
Replace the previous score or mark with the most recent one if it is higher on the
original scale; don’t average the two attempts together.
Teachers may choose to assess multiple times during a semester or year to allow
scholars multiple opportunities to demonstrate proficiency on each standard.
Teachers maintain open communication with parents and families. This includes informing
them when retakes are available and when updated scores will be posted.
Require scholars to submit a plan of relearning and to provide evidence of that
relearning before work can be redone.
Retakes are not accepted the last week of the marking period while teachers are
closing down the gradebook and doing report cards.
Given the amount of time required for planning, designing, implementing, and scoring
retake assessments, scholars who score at the proficient level (score of 3) and still wish
to retake an exam to attempt to earn a 4 will initiate the process and develop a method
(idea) for the new measure that will allow them to demonstrate exceeding the standards.
“3 to 5 assessments is the recommended number of assessments that need to be
utilized to determine a student’s achievement against a standard.”

O’Connor, K. (2009). How to grade for learning
(3rd ed.). Thousand Oaks, CA: Corwin Press.
Wormelli, R. Redos and retakes done right.
Educational Leadership. Nov. 2011. Print.
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1. How many retakes?
• Teachers provide scholars with no more than 2 retakes of the assessment.

2. What is the difference between multiple opportunities and retakes?
• Teachers provide multiple opportunities for scholars to master standards. Within these multiple
opportunities, if a scholar does not perform to mastery, retake opportunities are provided based
on the standards that the scholar needs to master.

3. What do teachers do if scholars have earned a 3 and want to retake to improve to a 4?
• Given the amount of time required for planning, designing, implementing, and scoring retake
assessments, scholars who score at the proficient level (score of 3) and still wish to retake
an exam to attempt to earn a 4 will initiate the process, by speaking with the teacher, and
proposing a method (idea) for the new measure that will allow them to demonstrate exceeding the
standards.

4. What does explicit re-teaching look like at multiple levels?
• Re-teaching can be done within three differentiated venues based on scholar or class need:
»» whole class,
»» small group
»» or, one on one based on the skill(s) or concept(s).

5. Why not make formative assessments count towards a grade?
• Teachers may in some instances, but rarely, turn a formative assessment to a summative
assessment as long as it is fair, equitable and transparent.

6. How do teachers plan for re-teaching and assessing again when we are pushed for time with the
timelines explicit to the ELA and Math GVC?
• The curriculum guides written by teachers have built in two weeks to address the importance of
re-teaching and re-takes.

7. What is the timeline (if any) regarding re-takes?
• Retakes are not accepted the last week of the marking period while teachers are closing down
the gradebook and doing report cards.
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P U R P ROES TEA &K E RS AFT AI OQ N A L E

ACCOMODATIONS and MODIFICATIONS
Grading for Specialized
Sub-Groups*

*Scholars who are learning
English, have a disability, have
a 504 plan, or have a highly
capable designation
Grading and instruction for scholars
in specialized sub-groups require
teachers to maintain high, rigorous
academic standards for all scholars,
while differentiating instruction based
on the exceptionality. Thus, in order to
ensure that each scholar in a special
program makes progress towards
grade level standards, the general
education teacher must:

This section refers to Principle 3; see page 8.

A DA P TAT I O N S
Procedures for customizing the instruction, assessment and grading system to meet
individual scholars’ needs may include accommodations or modifications.

ACCOMMODATIONS

MODIFICATIONS

Maintain the same content and rigor of the standard
but adjust the method for demonstrating mastery
of the standard. The accommodations may include
supplemental instructional tools or differentiation
for the scholar to access the grade level standard
(i.e. SIOP). For scholars who are active English
Language Learners (ELL), their current English
language acquisition level should be considered when
differentiating their instruction. Accommodations are
good for many scholars but are essential for scholars
who are learning English as a new language, and have
a disability and/or HCP designation.

Involve a change in the
standard itself. The mastery,
cognitive, and grade levels
of the standard can be
modified to provide access
for a scholar with a disability
to participate in the course.
Only scholars with IEPs can be
graded on modified standards
if it is documented in her/
his IEP.

• Consider necessary adaptations
needed to make progress
• Work in conjunction with the
instructional team (ELL teacher,
special education teacher, counselor,
highly capable teachers, etc.)
• Be aware of the accommodations
or modifications specific to the
scholars in their classes
• Adapt their content for scholars with
disabilities as documented in IEPs
and 504 plans

FOR EACH REPORTING STANDARD ASK:

1

No. The scholar will need
adaptations in this area.

2

Is this an
appropriate
expectation without
adaptations?

Accommodation
The required adaptations
do not alter the standard.

What type of
adaptation
is needed?

Yes. The scholar can achieve
this standard with no
supports or adaptations.

No change in grading
is required.

Modification
The required adaptations
fundamentally change the
standard. (IEP only)

3

Determine the
modified standard.
Change the standard
to include appropriate
skills and criteria for
this scholar.
Source: Adapted from Jung, L.A., & Guskey, T.R. (2007).
Standards-Based grading and reporting: A model for
special education. Teaching Exceptional Children, 40(2),
48-53.
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4

Grade based on
modified standard.
Use a rubric aligned to
the modified standard
to determine the
grade.

5

Report the meaning
of modified grades.
Add a notation to the
report card and connect
to a progress report.

ACCOMODATIONS and MODIFICATIONS
Grading for Specialized
Sub-Groups*

*Scholars who are learning
English, have a disability, have
a 504 plan, or have a highly
capable designation

Examples of ACCOMMODATIONS
Reading
text aloud

Examples of MODIFICATIONS

When literacy skills are not being measured or
reported, or a scholar is identified as Emerging
ELL within the reading domain

Any time literacy skills are being measured and reported
Example: Having a reading passage read aloud

Example: Reading math word problems aloud

A D A P TAT I O N S

Extended
time

Complete
tasks orally

When time (the rate or speed) is not important to the skill
being measured

When time (rate or speed) is fundamental to the skill being
measured

Example: More time for measures of reading
comprehension or content-area knowledge

Example: More time for measures of reading or math
fluency

When content knowledge is being assessed, so writing is not
the skill being measured or reported

Any time writing skills are being measured and reported

Example: Oral production of long form answers on a social
studies assessment
Fewer
questions

As long as all the questions measure the same skill and are
of comparable difficulty
Example: Removing half of the 4-digit multiplication
problems on a math task

Prompts
and cues

Example: Being allowed to orally present a writing
assignment

When a test includes questions at varying difficulty levels
Example: Taking away the higher-level analysis essay
questions and leaving the recall questions

When the prompts and cues support a skill other than the
skill being measured and reported

Any time the prompts and cues support the skill that is being
measured and reported.

Example: a graphic organizer that helps a scholar plan an
essay that will measure knowledge in a history class

Example: Feedback on a scholar’s use of math operations
while the scholar completes a task designed to assess
ability to select the correct operation.
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ACCOMODATIONS and MODIFICATIONS FAQ

1. What is the difference between an accommodation and modification?
ACCOMMODATIONS
Change how a scholar is learning or demonstrating
the learning of grade level standards.

MODIFICATIONS
Change what a scholar receiving special education services
is expected to learn or accomplish, based on their IEP.

• Does not change the learning target or rigor,
however;

• Change by lowering, or reducing the learning target or
rigor.

• May change the way a scholar accesses or
demonstrates their learning.

• Change what is being assessed.

• May change how the scholar is assessed.

• Only scholars receiving special education with an
Individualized Education Plan (IEPs) can be graded on
modified standards if it is documented in her/his IEP.

• No change in grading is required.

• Grade is based on modified standard.

2. Why should I provide accommodations?
• Accommodations remove the barriers between scholars’ current learning, disability, and/
or language acquisition level and their ability to have equitable access to and demonstrate
understanding of grade level content and skills. These accommodations provide all scholars
with the opportunity to reach their maximum potential. For scholars on 504s or IEP, the
accommodations listed on the 504 or IEP plans are legally required to be provided.

3. Who should receive accommodations?
• Any scholar needing additional support to access or demonstrate grade level content may receive
an accommodation.
»» Accommodations include scaffolding, which is a process teachers use to add supports for
scholars that enhance learning and aid in the mastery of tasks.
»» Some examples of scaffolding are: extra time, testing in a quiet environment, using a word-toword glossary, chunking text, minimizing the number of similar math problems, using sentence
frames, using graphic organizers, etc.
• Accommodations can be used for any scholar and are essential for scholars who are learning
English as a new language, have a disability and/or HCP designation.

4. How do I accommodate assessments for students with an ELL designation?
• Partner with your ELL specialist to ensure appropriate accommodations. The state provides
specific guidance, through the English Language Proficiency Standards, on how to specifically
accommodate core academic standards for English Language Learners based on each scholar’s
language level as determined by ELPA21 scores.
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5. Do allowable accommodations differ from district assessment and state assessments?
• Yes, state assessments can have more restrictions based on what is being assessed; if you
have questions about accommodations allowed on state assessments please partner with your
assessment coordinator.

6. How do I decide if I give an accommodation or a modification?
ACCOMMODATION OR MODIFICATION DECISION TREE

Who is eligible for an accommodation or modification?
Review the Grade Level Standard
This is the established criteria for ALL SCHOLARS

Does your scholar have an IEP?

NO

YES

(504, ELL, & General Ed)

Eligible for ACCOMMODATIONS

Eligible for ACCOMMODATIONS

MODIFICATIONS provided per IEP
Grade based upon Modified Standard

7. Why should I provide modifications?
• We must provide the modifications that are determined by the IEP team to allow scholars the
opportunity to have equitable access and demonstrate understanding of core content and
skills. This provides scholars with the opportunity to reach their maximum potential. The IEP is a
legal document that calls out what modifications need to be provided. They can be found in the
adaptations section of the IEP and must be implemented in the general education classroom.

8. Can I modify assessments for students that have an IEP, 504, or ELL designation?
• Assessments can only be modified for scholars who have an IEP and it is stated in the adaptation
section. Collaborate with the SPED case manager to provide modifications based upon the IEP.
• Scholars receiving ELL services or scholars that have a 504 plan cannot receive modifications,
unless they also have an IEP (dual served).
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ACCOMODATIONS and MODIFICATIONS FAQ

F R E Q U E N T LY A S K E D Q U ES T I O N S

ACCOMODATIONS and MODIFICATIONS FAQ

9. Who is responsible for designing, implementing, and grading a modification that takes place in
the General Education setting?
• Modifications are developed in collaboration between the Special Education and General
Education teachers and modifications are based upon needs identified in the scholar’s IEP.
• The General Education teacher is responsible for implementing the modifications in the General
Education Classroom.
• The General Education teacher grades the scholar based upon the modified standard and enters
the grade into the grade level standards. On the report card the general education teacher would
identify this as a “modified standard”.

10. Is there a difference between accommodations for SBA and accommodations for daily instruction?
• Accommodations change how a scholar is learning or demonstrating learning, and only certain
accommodations are permissible on State Testing.
• It is important to provide the selected accommodations for State Testing during day-to-day
instruction and classroom assessment opportunities. Accommodations should not be used for
the first time during state assessments.

11. How do I grade students that have modifications?
• Prior to assessment, determine what type of change to the learning target or rigor is appropriate:
mastery level, cognitive level, or different grade level standard. Then grade the scholar based
on the modified expectations. In the report card, indicate that grades were based upon modified
standards.
»» Elementary check the modified box and indicate in the comment section.
»» Secondary indicate in the comment section

PROCESS FOR GRADING BASED UPON MODIFIED STANDARDS

PLANNING

INSTRUCTION

• In consultation with
Special Education
Teacher…
• Determine eligibility
in the IEP for
Modified Standard.
• Determine
modification
to Standard to
align with the IEP
reccommendations.

• Provide instruction
and assess learning
of the Modified
Standard.
• Grade product/
artifacts based
upon the Modified
Standard.
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GRADING
• Enter grade earned
for the Modified
Standard into the
gradebook under
the Grade Level
Standard.
• In gradebook identify
grades based upon
Modified Standards
by checking the box.

GLOSSARY
Adaptations – Procedures for customizing the instruction,
assessment and grading system to meet individual scholars’
needs, which may include accommodations, interventions
and modifications.

Formative Assessment – A range of formal and informal
assessment procedures conducted by teachers during the
learning process in order to modify teaching and learning
activities to improve scholar mastery of performance standards.

Accommodations – Adaptations that provide access for any
scholar to the general curriculum but do not fundamentally
alter the grade‐level standard or proficiency level.

Grade ‐ A letter, number, or other symbol assigned to
summarize the quality of scholar performance.
Key Indicators - Specific expectations for scholars that
define what scholars know and are able to do at a particular
level. Key Indicators are identified in rubrics and through
unpacking standards.

Alignment – The directness of the link among standards,
district curriculum¸ instructional practices, and assessments.
Assignment – A learning task aligned to standards.
Averaging Scores – (See principle 5) Grades may be
inaccurate when they result only from the calculation of the
mean in contexts where extreme scores distort results. They
can be repaired by considering other measures of central
tendency (mode, median) and using professional judgment.
For more reading on averaging scores see:
Guskey, T. and Bailey, J. (2001) Developing Grading and
Reporting Systems for Student Learning. Corwin Press,
Thousand Oaks, CA. Pgs. 140–143.

Mark – The “score” (number or letter) given on any single
test or performance.
Modifications – Adaptations to the curriculum that
fundamentally alter the grade‐level expectation, but do not
fundamentally alter the content standard. Modifications are
provided only to scholars who qualify for special education
services. Modifications typically include reducing the
cognitive load, methodology or delivery of instructions, and/
or the performance criteria.
Modified Grade – A progress indicator that reflects scholar
achievement based on a modified standard.

Marzano, R. (2000) Transforming Classroom Grading.
Association for Supervision and Curriculum. Alexandria,
Virginia. Pgs. 70–76.

Modified Standard – An expectation for performance that is
challenging for eligible scholars, but is less difficult than a
grade‐level academic achievement standard.

O’Connor, Ken (2002) How to Grade for Learning: Linking
Grades to Standards. Corwin Press, Thousand Oaks, CA.
Pgs. 144–146.
O’Connor, Ken (2007) A Repair Kit for Grading: 15 Fixes for
Broken Grades. Educational Testing Service, Portland, OR.
Pgs 81–84.
Tomlinson, C. and McTighe, J. (2006) Integrating Differentiated
Instruction and Understanding by Design. Association for
Supervision and Curriculum. Alexandria, Virginia. Pgs. 132–133
Curriculum – A more specific version of content standards,
designed for each subject area at an individual grade level.
Curriculum Guides organize what is taught in the classroom
and include the Grade Level Expectations (GLEs) developed by
the Office of the Superintendent of Public Instruction (OSPI),
best teaching practices, and both formative and summative
assessments.
Cut Scores – Cut scores are selected points on the score
scale of a test. The points are used to determine whether
a particular test score is sufficient for some purpose. For
example, scholar performance on the elementary report
card is classified into: Above standard at this time, Meeting
standard at this time, Approaching standard at this time, and
Below standard at this time.

Multiple Assessment Opportunities – Evaluations that
provide more than one way for scholars to demonstrate
attainment of a standard. Scholars need to be provided
with multiple opportunities to perform in relation to
standards. Multiple opportunities to perform can apply to
the assessment approach (open ended questions vs. close‐
ended questions), format (constructed response, multiple
choice), or context (on‐demand vs. over time, the setting,
the purpose of the assessment).
Norms‐based grading – In a norm‐referenced system, a
scholar might earn an A for being the “best” performer in
the class of very low achievers or a C for being the “worst”
scholar in a class of highly advanced learners. Furthermore,
norm‐based grading promotes unhealthy competition in which
some scholars will necessarily become “winners” and others
“losers” as they compete for scarce rewards (i.e., a limited
number of As and Bs). The FWPS grading system is based
on a criterion referenced system instead. In this system, all
scholars have the possibility of earning high grades based on
achievement judged against clearly defined standards instead
of the rest of the scholars in the classroom.
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GLOSSARY
Principle – An accepted or professed rule of action or
conduct.

Zeros – Zero implies the total absence of learning. Missed
tests, scores attained by cheating, or assignments
not handed in do not offer data about level of learning.
Averaging zeros with other scores to calculate a final grade
skews the score and results in an inaccurate picture of
scholar achievement. A more fair solution to the problem
of missing work is to gather or use other information
about scholar learning to fill in the gap. A scholar could,
for instance, take a test before or after school. If we
can’t get other information in time, we may have to use
an “Incomplete” to stand in for the grade until we can get
enough information to make a stable generalization about
the scholar’s level of achievement on the course objectives.
If we wish to punish irresponsible behavior, that punishment
must take the form that does not distort the scholar’s
actual record of academic achievement. That record is too
important for informing subsequent instructional decisions
in a standards‐driven environment to permit its distortion
(Stiggins, Arter, Chappuis, Chappuis; 2004).

Priority Standard – Standards that have knowledge, skills,
and dispositions that have endurance, leverage, and are
essential for preparing scholars for readiness at the next
level. These are the most essential learnings or outcomes.
Proficiency – Having or demonstrating an expected degree
of knowledge or skill in a particular area.
Reporting Standards – Provide a meaningful summary of a
scholars’ performance in clear, concise, friendly language
and create shorter report cards. Reporting standards are
the result of combining very precise priority standards that
share a common skill or concept. Rubric – A scoring tool or
set of criteria used to evaluate scholar performance on a
task or test.
Standard – The broadest, most general form of learning
expectation from which more specific grade level curriculum
is developed. Content standards describe what scholars
should know and be able to do.

For more information about including zeros in grades, see:
Guskey, T. and Bailey, J. (2001) Developing Grading and
Reporting Systems for Student Learning. Corwin Press,
Thousand Oaks, CA. Pgs. 143–144.

Standards‐Based – A descriptor that suggests how a clear
and direct relationship exists among any combination
of activities, materials, instructional processes, and
assessments and that all relate to each other and to
identified standards.
Standards‐Based Assessments – Assessment in which the
criteria for evaluating scholar achievement are taken directly
from the standards.
Standards‐Based System – A system in which the classroom
curriculum is designed to help scholars attain defined
standards. There is congruence among a focus on standards,
the learning‐teaching activities and materials selected
to engage scholars, the assessments used to document
scholar attainment of the standards and the grading and
reporting of scholar attainment of these standards.
Summative Assessment – Summative assessments
evaluate scholar learning at the end of an instructional
period by comparing it against an identified performance
standard or benchmark.

O’Connor, Ken (2007) A Repair Kit for Grading: 15 Fixes for
Broken Grades. Educational Testing Service, Portland, OR.
Pgs. 85–92.
O’Connor, Ken (2002) How to Grade for Learning: Linking
Grades to Standards. Corwin Press, Thousand Oaks, CA.
Pgs. 151–154.
Tomlinson, C. and McTighe, J. (2006) Integrating Differentiated
Instruction and Understanding by Design. Association for
Supervision and Curriculum. Alexandria, Virginia.
Pgs. 132–133.
Wormelli, R. (2006). Fair isn’t always equal: Assessment
and grading in a differentiated classroom. Portland, ME:
Stenhouse Publishers.
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